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Ao R T A2 R ERGTEP A 4087 (R, M. Hutchins) 2 ®i&# &7 (progressive
education) 2z & g e RiGHELE H v FH 15 - (20 &)

' This book deals with the philosophy. I hope to show that the philosophy of
education, by which I mean a reasoned and coherent statement of its aims and
possibilities, is a secondary subject, dependent on our conception of man and society,
that is, upon our philosophy in general. I shall suggest that the chaos now obtaining
in the philosophy of education results from the chaos in philosophy in general. For
this purpose we shall first go through the prevailing theories or doctrines of education,
indicating the consequences that each has had, or is likely to have, upon the progress
of mankind. These theories or doctrines I take to be the doctrines of adaptation or
adjustment; the doctrines of immediate needs, or what might be called the doctrines of
the ad hoc; the doctrines of social reform; and the doctrines that we need no doctrine
at all. I shall then attempt to outline a doctrine that seems, because it is based upon a
sounder philosophy in general, to offer more hope as a philosophy of education. |

( From R. M. Hutchins, 1953, The conflict in education in a democratic society. )
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“Like identity, pedagogy too is grounded in relation and dialogue. When teachers
and educational researchers employ autobiographical methods of inquiry they too
become the subject and the object of research. It is never only about the other;
1t is never only about the student. If the epoch can, as Merleau-Ponty maintains,
“slacken the intentional threads which attach us to the world and thus bring them
to our notice” , then perhaps the reflexive process suggested by William Pinar
(1988) would also contribute to the developmental capacity to reach back through
our experience to the pre-conceptual encounter that is the foundation of our
judgements. Pinar suggests that when we misunderstand ourselves, we misunderstand
our world. In “the method,” he describes a research method that would attempt
a phenomenological description of both subject and object, requiring knowledge of
self-as-knower-of -the-world and tracing the sinuous path from pre-conceptual
experience to intellection “
W iBE R & “teacher-as-knower-of-the-world- of- education” &%= 3
b o AR ok e ﬁ I RN m?}?& PR EEx g5 RSN 2 7 (25%)

R George Willis(1975) % % " SHA2IZ % &2 3A2*% % | (7 curriculum theory
and the context of curriculum” )- = ¢ » 3 :
the emotive elements of communication (which [ have variously called
“psychological,” “personal,” and “idiosyncratic” meaning) found primarily
in the message form the groundwork for and cannot be separated from the cognitive
elements (identified with “cognitive,” “linguistic,” “verbal,” and
“logical” meaning). - a curriculum theory that purports to be anything more
than a very narrow applied technology must expand beyond the restrictive
operational confines of behavioristic “learning” to concern for the total
educational environments in which both learning and the formulation of meanings
occur, and finally to the portion of the environments - the highly personal
experiential ranges of students - that forms the widest context for all things
educational---.. it would be a pity if curriculum theory continued to brush aside
the “poetical resources” of curriculum skillfully mastered by creative

teachers simply because these phenomena have seldom been known to theorists:--.
(Willis, 1975, pp.438-439)
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