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i f,_ When our perception of the civic changes, so must our vision of education.
¥ 7 | Asan expanded domestic realm promises to supplant an ethic of violence and violation
@ 4 | with one of safety and security, peace and love, our new vision will reorient educational
% theory and practice. One who makes the insuring of domestic tranquility a central aim
B of education claims for young people a very special quality and kind of moral
instruction, and for society a very special kind and quality of moral life. This new
vision does not simply infuse formal programs in moral education with goals and
objectives derived from our interest in insuring domestic tranquility. It requires that all
aspects of educational endeavor be made consistent with and reflective of this end.




What does this bodes for the nation’s schools, colleges, and universities? At the
very least it bodes a commitment to the safety- the bodily and psychological integrity- of
students and to education in the 3Cs of care, concern, and connection. It bodes,
therefore, a shift away from teaching methods and classroom practices that, shunning
these virtues, inhibit collaboration and cooperation , as well as a rejection of the
privileged status now bestowed on education for spectatorship. Equally important, it
bodes a greater subject matter inclusiveness that , along with an increased respect for
difference and diversity, transmits an appreciation of domesticity itself.

As it now conducts our young from the domestic into the civic or public realm,
school teaches them to devalue that place called home and the things associated with it.
Its lessons, constituting a hidden curriculum in anti-domesticity, are conveyed as much
by the silences of the curriculum as by the explicit derogation of the domestic. If we
are to insure domestic tranquility, school’s complicity in transmitting a hidden
curriculum in anti-domesticity must be acknowledged. Because U.S. society has
assigned responsibility for carrying out the tasks and activities of the private home on the
basis of gender, the well-documented silences about—and the negative portrayals
of —women are implicated too. Because its prejudices have placed African- Americans
closer to nature than to culture, the silences about and negative portrayals of black men
as well as about women of all races are also implicated. The connections between
education’s implicit denigration of women and African- Americans, on the one hand, and
the domestic on the other are seldom if ever acknowledged. Nevertheless, the strands
of these three hidden curricula are interwoven. ( From J. Martin, 1995, Education for

Domestic Tranquility )




SIRE R B AR

FHRTEI-OLFERY -5
L TR FRETLRE(F L)

E%%Iﬁ'
- - AZHEEATEFIEE R 2 RIL22L F RN
L ximﬁ%{zfg CHITENRILI E L4 F R AL
=~ %\E‘*;%“;Lﬂgiﬁi’ FTHERYBAD T RAAU - R RAITE o
B L T 43\"
T APLT R ANEA L 3R A L4
- - RS ML BT 2 RT3 SR
;"J (knowledge transfer) @BLgh > P B is 1k i d Bk 7vEHY iKY
;z:g 5 S B R U SUE SRR S B_%,/%*ffmf-ﬂ e o (25 4 )
'f B o 19 Ak d 3 T EH B HHEE T FE R R LT Ry
é > KIFRBEAHF Ld - T @3 o  KTFOITRF - B8P TH
F 7 B 8 Tiag ¢ | ST E AITRE S KT ) chy B AR 1) 4518
% < 45 DA B E P KT e d an o (25 4)
P SORBREPETLFATY > B H U g PEIIS kS FTRT T R )
b fo (25 4)
o~ {3 T w3 TiE 2 g(past) k7] Pty (present) 5 31 A % 5 (future),
y R LRSS SR T R R & 1098 E AR
7 16 & 7 Mkt t ﬁP?‘\Ziﬁﬁ'b‘.?I?FJ B RITRP PR aEik o (25
= A
by | € RFERT L TR Olodels of Man) £33 HigaE S SR e o
F R L T2k 4 ) (communal man) ~" & &3] 4 | (reflectiveman)~T = it
'g ;L 4] 4 (cultured man)~" % %4 4 (existential man)% "3+ % 4] ¢ (planned
§ i\ man) Nt & A @A kit  FHFHY = T A 27 T RHFRIG, o
1T iR o (25 2)
'; 2~ @3 "o #ms  (Presentism) ? 3 "M+ % 4, (Antiquarianism) ? 3#
o R 5B @ﬂgﬁ’%‘{’ AR2HEP I TP NB A2 AR (25
A

1171




ER R ¥

ELlLECFRTIBERTAERT S 328 (FLF)
AREIR
—‘—iiﬁﬁéﬁ%ﬁﬁ #’?*%%1£%%21§$%J,
w % i”ﬁmﬁ% ’ '%”%%3£%%4&§$%F0

R A
FALG AR F AR

?/"‘3:‘559

AN

@,sd\
CN
b
m
it
s
|
#

- H

o M ﬁ* ﬁv*

- S 1 554 ¥ CpE s s e .
7~ j\% ’JF"‘}“ Fé&j‘%ﬁ_—_ﬁb /J S ’ P%%_‘_ﬁ- 4/J < ©
kY [ d ~ 2 2z [ ==
- 3 T 7o ﬁ 2 2k B g g._ -«,} xEsd T 7o
C ARG HEFETY O RZFEDUES BRELZSWE T o AT iR
= N\ ) 2 03 B 4 =X Ll =t 2z L s b 4.
(Fo o mBead F3 2N EIOTR - FFAIT A AP F R Ao L ?
=X > AN
BB (25 4)
- T e AR R ‘9 L BOTm 2 3 =d.pg , 42 EIN
N ’Pﬁ’.k}_,{ ir.’ A g o BHY f‘ﬁ_-ﬁmz}\;‘;mbi)i°\:y ¥ IR G I oL
1 ) > SN > 2 v 2. 2. N
— e A s A Y= - ?EL%%’ > AS
BR2¥- BFAE RE > EH2TR 2 RINEL LM GE WP - (254
- s = . PN A PrEEN - o s— LA o 4
B T@niW+WJm4B%@§Wm%%°ﬂw%@’PH@ﬁﬂ%ﬁmﬁs
[ > 2 [ ~ pa 2 1 ~
1 7 =4 Jr = T e n < ;},_g 5T e ST e i‘
LE R Vg RN - BRESFLHEL  FREFALE DT R(S
e = ] a3 c1 A5 N
Wee) ~ LRELE ~ A T 2 E 0 (26 4)
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Early Release (PCT) Monday | ] Non (PC T) Early Release Monday
6th 7th ath . 6th 7th ath
AL
j S — 7:35 - 8:05 7:35 - 8:05 T35 - 8:05 I 735 - 8:05 7:35 - 8:05 7:35 - 8:05
;IJ 1 Academic Academic uA/Music/PE Academic Academic UA/Music/PE
8:09 - 8:48 8:09 - 8:48 8:09 - 8:48 8:09 - 8:56 8:09 - 8:57 8:09 - 8:57
= 2 Academic Academic Academic Academic Academic UA/Music/PE
~ 8:52 - 9:31 8:52 - 9:31 8:52 _ 9:31 9:00-9:49 9:01-9:49 9:00-9:49
1w w
Academic
A El‘ 9853 10:15... uA/Music/PE
e N 3 Academic UA/Music/PE Academic LUNCH 9:53:10:41 Academic
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,’F[ _ Academic 10:41-11:11
2 L 10:54-114:18
=+
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N o a 10:14_10:44 uUA/Music/PE Academic Academic uUA/Academic 10:45 11:33
Sﬁ 1 Academic 10:18-10:57 10:18-10:57 11:21-12:05 11:15-12:03 LUNCH
T:ﬁ A]\ 10:49-11:28 11:33 12:03
? LUNCH Academic
EI_ s Academic A0:57 11:27 11:01-11:40 Academic uUA/Academic Academic
2ea] 11:32-12:11 Academic LUNCH 12:07-12:55 12:07-12:55 12:07-12:55
» 11:32-12:11 11:40-12:10
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s 12:15-12:54 12:15-12:54 12:15-12:54 12:59-1:47 12:59-1:47 12:59 1:47
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12:58 1:37 12:58 1:37 12:58 1:37 1:51-2:37 1:51-2:37 1:51_2:37
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6th 7th sth
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1 Academic Academic 7o Bee
7:35 8:40 7:35 8:40 - .
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8:43 9:33 8:43 9:33 8:29 9:17
5 Academic UA/Music/PE AEE—
9:37-10:25 9:37-10:25 9:-21-10-26
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10:28 10:50___ LUNCH
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10:50-11:20 uA/Music/PE/Academic 10:30-11:20
Academic 10:59-11:49
-11-2a 11-as
LUNCH
s Academic Academic/UA/Music/PE 11:20-11:50
11:52-12:45 11:53-12:44 Academic
11:54 12:44
& UA/Music/PE Academic Academic
12:49-1:41 12:49-1:41 12:49-1:41
, uA/Music/PE Academic Academic
1:45.2:37 1:45.-2:37 1:45.2:37
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- ~ Ridgway and McCusker (2003)% % 3 ZhAz:cE & & 45 “ emphases
. on developing capabilities “in finding rules and
;J relationships and handling complex data, as well as [helping
= students in] developing meta-knowledge of their own problem
% b solving’ . “BHLF B i 4 R AEA PSR ITRL B 0 E
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- % doim P ?EH L (254 )
NS rEaRo 5 IR, i 12 8 W kY o
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= (EU) ~ ICT competency framework for teachers (UNESCO)% > =47 H
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Reader's Interpretation

{]]]]p Source 1

@ Source 2
@Prmr
Knowledge

= 3

A I

i i
§]
Source 1 Source 2

PSRRI G RGP AP RF S EY G LA R
#1395 Goldman iz = £ B > A W B OP xS E LA F ¥ 5% Y > bz AR
R Ko A B0 A SRR P B F RS S 2GR BT L
L Al e B e%)(25 )
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! Goldman, S. R. (2004). Cognitive aspects of constructing meaning through and across multiple texts. In N.
Shuart-Faris & D. Bloome (Eds.), Uses of intertextuality in classroom and educational research (pp. 317-352). Charlotte,
NC: Information Age Publishing.
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