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x -+ [ Earlier, we expressed cautious optimism about improving American public
E? i; schools. We do not expect some magical Phoenix to arise from the *“ ashes”
1 of the current system. We do not believe in educational Phoenixes and do
iT

N
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not think that the system is in ashes. Here, drawing on the twin themes
of utopia and tinkering, we suggest that reformers take a broader view of
the aims that should guide public education and focus on ways to improve
instruction from the inside out rather than the top down.
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....The typical rational and instrumental assumptions of educational
reformers fail to give due weight to the resilience of schools as
institutions. This institutional structure probably has more influence on
the implementation of policy than policy has on institutional practice.
The grammar of schooling is the result of previous reforms that had and

continue to have, powerful political constituencies and a strong foundati

on in the social expectations about schooling held both by educators and
by the general public. To bring about improvement at the heart of
education—classroom instruction , shaped by that grammar—has proven to
be the most difficult kind of reform, and it will result in the future more
from internal changes created by the knowledge and expertise of teachers
than from the decisions of external policymakers. |( FromD. Tyack & L. Cuban,

1995, Tinkering toward utopia: A century of public school reform. )
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“Social relations are undergoing fundamental transformations.
Conceptualizing social differentiation and affiliation in terms of
taste and lifestyle rather than production does not displace class
but instead shifts it from the arena of production to that of
consumption. Class relations are increasingly constructed
through patterns of consumption and their associated technologies
of desire. Consumption no less than production is a classed and
classifying process:--.Class is part of the micro-politics of
people’ s lives. It is lived in and through people’ s bodies and
permeates their thinking as powerfully as gender, race, age and
sexuality---. Yet, despite a pervasive denial of the continuing
importance of class, class just as much as gender, age, sexuality
and ethnicity, infuses daily interactions; influencing to whom we
talk and shaping what we say and how we say it---. Understanding of
class need to be much broader than the economic; they need to
integrate sociological and psychological perspectives with
conventional views.
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